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ABSTRACTs

In many countries distance learning has been adaptd has had significant success in terms of acumating
large number of students at the same time. DeBEp#timnce Education (DE) mode of learning havingrbie¢roduced in
Kenya in the 1960’s at the University of Nairobily a few students are reported to have completatbws courses
through the mode. This study seeks to establish les@l of awareness of educational managers ab&utmidde of
learning in Western Region of Kenya determine teepport for the DE mode of learning. The objectifi¢his paper is to
examine the extent to which the level of awaremmégsiucational managers about ODL mode of delidetgrmines their
support for the mode of leaning in the westernargif Kenya. The data collected was analyzed usail qualitative and
qualitative techniques. A hypothesis was also teatd).05 level of significance using Chi-squasdistical test to address
the phenomenon. The findings showed that educdtimaaagers’ support for DE mode of learning wasdsined by
their level of awareness about DE mode of learnifige study recommended that teacher training iritits should
revise their syllabi to include DE units in the&w courses. This would expose students undergaingagional courses to
appreciate Distance Education mode of deliveryt ihaits strengths, weaknesses and suitabilitydrious situations.
Further a major campaign also needs to be organizednsitize existing educational managers ofeffectiveness and
efficiency of DE mode of learning. A good number educational managers are still not fully exposedlistance
education mode of learning despite their backgranretiucation and their work experiences in thecatan sector. More
research also needs to be conducted to estabbshitiational effectiveness of various modes ofrlieg. This would
allow stakeholders to make informed decisions migarappropriate mode of learning, taking cogniean€ prevailing
circumstances. It is further recommended that thegiment should review its policy on educatiopitovide an enabling

environment for employees / students undergoingkigrammes while working.
KEYWORDS: Distance Learning, Distance Mode of Delivery, EdicmaManagers, Distance Education Support

INTRODUCTION

In Kenya, demand for university education has besgalating, surpassing its supply especially foweational
mode of study. The problem has not been alleviatexh by the introduction of DE mode of learning ethhas been used
in other countries to accommodate large numbeidgarhers at the same time (Mbugua,2012). It hach me¢ed from
casual discussions with students in the WesterrioReduring routine regional meetings organized ly University of
Nairobi that DE learners and would be learners aloget the expected support from their seniorgims of motivation,
information, release time to study, to attend t@agpractice exercise, to attend meetings orgartizedniversities during

self study periods, to attend residential sessamt posting on completion of their courses (Mbud2@l2). Students
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attributed this problem to lack of awareness bycatlan managers about DE mode of delivery. Thigystuas therefore
designed to investigate awareness as a deternohaatucational managers’ support for DE mode oivdey in Western
Region of Kenya in an effort to verify the express by students and to make recommendations ontdaesolve the

problem.

Distance Education is not a new phenomenon in thdwhowever, it has evolved through several stageits
current state following different paths of develagr In Russia, for instance, institutionalized W&s established as early
as 1850 based on correspondence (Gakuu, 2007)erEarl1840 an Englishman called Pitman had offesedass in
shorthand taught entirely by mail (Williamson, 2DQ%ater, other providers of post- secondary distagducation courses
were established in various parts of the world. sEhproviders included, the Toussaint and Langemdtchestitute in
Berlin established in 1856 and the Swedish Libextrhbnds Institute established in 1898 with over,@80 students each
(Sclosser, 2002).

Today, millions of students acquire certificatiprsonal educational enrichment and advanced deghesugh
Distance Education (DE) programmes. Advanced tdolggdhas set the stage for the use of differenhod of delivery
ranging from print materials, online chat, advanceohail services, to conferencing media (synchronoasd
asynchronous). With these combinations mega untiesshave been established all over the worldyisgrmore than
100,000 students at a given time. The mega untiessinclude of United Kingdom Open University, hich Gandhi
National Open University, University of South Asi@nd Africa Virtual University (Daniel,1996). Edion is viewed as
the most instrumental factor in determining therabter and pace of a country’s economic and sdeiatlopment. It is in
this regard that most countries allocate a hugegtmn of their budget to education. Studies haseealed that
expenditure on education in developing countriea Eofitable investment and that the rate of restfrom education is
higher than for physical investment (Hossain & Rsacpoulos, 1994; Psacharopoulos, 1985). Developimtries in

particular must try to obtain the maximum returonfrtheir investment.

Kenya, like other global economies, has investeavife in education yet access to Education, esfigci
university level, has been a mirage to a great ritgjas demand for education has over striped thpply (Mwiria and
Nyakundi, 1994). The Government of Kenya, througgh Ministry of Education spent KShs.125.28 billmmeducation in
the financial year 2007/2008. This was an incrdas ksh.144.7 million allocated to education ire tfinancial year
1963/64 which translated to 25.7% of the total lidgmpared to 37.7% of the 1987/88 budget. Thease in allocation
was attributed to teachers, civil servants andutects salaries (World Bank, 2003). The budget gase up to 233.1
billion (16% of the total budget) in the financisar 2012/2013 of which 118.7 billion or (50.9%)swa cater for teachers
salaries (Rep, 2012). Due to high costs involvegrovision of education, Saint (2000) argued thpe&®universities could
be used as a way of saving manpower while at thie $ame increasing students enrolment. As Pity2084) aptly puts it
conventional higher education will never be ablenet the demands to redress the situation. Sitatanalysis in Kenya
showed a big deficit between secondary school Isagmalifying to join Universities and Governmeriossored
vacancies available for them (Ministry of Higherugdtion Science and Technology (2009). Yet no sioglen university

is registered and or sponsored by the governmeadrat the balance.
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Table 1: University and Module 1 University Enrolments, 2006-2007 and Estimates Through to 2012

No.Qual

Kcse/ No. No. Not . % Not
Year MEREY CXLOASS Admitted Admitted Yo Aemiizd Admitted
2006 243318 62853 16151 46702 25.7 74.3
2007 276,193 74,299 16,229 57,670 22.4 77.6
2008 304,995 72,590 20,073 52,517 27.7 72.3
2009 322,467 74,643 21,223 53,420 28.4 71.6
2010 357,488 97,137 32,000 65,137 329 67.1
2011 360,470 83,440 23,724 59,716 28.4 71.6
2012 381,120 88,219 25,083 63,136 28.4 71.6

BOLD ITALICS ESTIMATES

The increase in enrolment at University level ii@@o 2011 was reported to be higher (11.6%) tharirtcrease
at Secondary level (7.3%) and even at Primary |éRep, 2012).

The success of distance education, partly dependsupport for the mode of learning since most liearmakes
place at a distance (Robinson1995; Saho01993).eD#h996) demonstrated how distance education (DBje of
teaching can be efficient by documenting that in3380 colleges and Universities collectively sertddmillion students
at an average annual cost of $12500 each. In @ipttd Mega Universities served 2.8 million diserstudents at an
average annual cost of $350 each. Similarly, Hadgeiin his 1974 report conceded that open univessitere more cost
effective compared to conventional universitiesh@tscholars sharing the same views include: (Ca8eg; Parraton,
2000; Harry and Perraton,2003). This shows thBEfwas to be accepted as an alternative mode wkdgl then the cost
of education could be reduced tremendously. Fraemattove observation, capital — intensive technokegms to be an
answer to the issue of access to higher educa&ityana (2009) argued that DE mode of delivery v&ahle cost effective
means of expanding provision without costly outiayinfrastructure. This argument notwithstandingeiomnd distance
systems are able to accommodate a large numb&udsrgs at the same time. Therefore, DE mode hers $en by many
as the solution to accessing education, yet théssenot to have received much support from theebtaklers in many
developing countries, Kenya included. AccordingPityana (2004), there is no universal appeal fetagice education
among would be learners except in South Africa wihias been practising distance education since &8d6uspicions

remain about the quality acquired by distance efilutén Africa.

One would think that African countries would betire forefront in embracing DE mode of delivery, @hiis
capable of competently handling large numbers wdestts totalling 100,000 or more at a time as $ lm@ppened in other
countries. University of Nairobi, which is the ofdlauniversity in Kenya, is reported to have traimedy about 80,000
people since its inception in 1960s (UniversityNdirobi, 2005). The number of students trainedhi@ University of
Nairobi is therefore equivalent to only one intakdethe established mega Universities. For instartige, first Open
University in UK opened its doors to students im1@nd by 1980 its enrolment had risen to 70,000estts. In 1998, this
university conferred degrees to 200,000 graduafigs.success of the United Kingdom Open Universitgtiributable to
support received from the employers as well asvatige teaching methods applied (Thairu 2010). Ssingly, most
African countries have not been very fast in eminga®E as an alternative mode of education deli&agniel, 2001).
This is contrary to the belief of many who had eldistance learning mode as a panacea to accdssnocratisation of
education. As Hall in 1996 puts it “distance edigratshowed that it could provide educational opyities to large

numbers of people who had previously been denieth sypportunities, and that it could be done in at-effective
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manner...The developing countries have found in destaeducation an answer to the previously almastrmountable

problem of how to take education to large numbéthair population who are isolated geographically’?

In Kenya DE programmes have not been able to attnany students and so stakeholders are unablenefib
from economies of scale. For instance, the totahbver of students registered under DE at the Uniyeod Nairobi are
less than 6,000 (admissions) with some programiiéed to attract more than 100 students. Kenydttéasersity on the
other hand, which is the second largest Univeigitgenya, offers distance programmes in 9 schoolobthe existing 16
schools. This shows that the country has not tadmntage of mass production and cost effectiveoe&E mode of
delivery which has been used to increase accesslioation and to maintain and improve quality i@ tonventional
education system particularly through in servicéeathers (UNESCO,2003).

Despite the shortage, only a small percentageunfesits direct from secondary schools opt to joiivarsities
through distance education mode. For instance, study by Rambo and Odundo (2010) out of their dangb 673
distance education learners registered at the Biiyeof Nairobi for B.Ed. Programme, 84.5% wereatlers Service
Commission employees and a further 4.3% were erepldyy other sectors. This meant that a total 08%8of the
sampled students were employees, while only 12.2%¥e wither not employed or were direct from secondahools.
Mboroki (2007) and Bowa (2008) showed similar trend

The situation is not any better in private uniuités, Nancy and Kinya, (2010) in their study tangg Private
Universities where Catholic University of Easterfridéa, United States International University andyBtar University
were included, revealed similar outcome. In thaidg 72.9% of the respondents were employed, wirilg 25.9% were
not employed. In the study by Nancy and Kinya hosveboth distance and evening students were caesidtherefore

the students registered under continuing educaténe not purely distance learners.

Mwongera and Faida in (2010) in their study invotyi80 first year Master of Business Administratiatn
Tumaini University, in Tanzania also revealed samilesults. The data indicates that distance educatode of learning
has not attracted a lot of attention, especialynfrthe school leavers. It therefore appears likerigle of learning is
mainly attractive to working class cadre that carfitan the conventional system of education. Hiteation is not much
different in other African countries. For instandéigeria which has a total of 104 universities mm¢ been able to
accommodate the number of candidates who meet ithienom qualification to join these Universities. time 2010/2011
academic session, 839,147 candidates were elifgibiedmission into conventional higher institutiansNigeria but only
about 500,000 students could be admitted to coimltuniversities. The other 339,147 candidates wire qualified
could not be admitted owing to lack of space arteomaterials. These young people could be admdtedlistance

learning programmes that are free from limitatiohboth human and material resources (Ofoha and, Ra#1).

The Government of Kenya's support to institutiofifering education through DE mode of training sedmbe
shaky. This is illustrated by the state of thelftes used in offering distance education prograsrat the University of
Nairobi and other institutions of higher learniRepublic of Kenya, (1988) described the facilitytla¢ University of
Nairobi as comprising a printing press, a smalbrding studio, a typing pool, records office andras section which
were said to be too old and too small to cateefgranding programmes. It is important to note #ifgirts are being made
to support open and distance programmes througbdbwadiocation. Between 2005 and 2010, the GovenhroEKenya
allocated ksh1.3 billion to be used to finance BRted activities (Republic of Kenya, 2005). Theation however seems

not to have changed much to date. Recently, BowagRestablished that 90% of distance educatiotiestis under the
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study were dissatisfied with the provision of studgterials. In the same study Bowa (2008) alsoaledethat on average
each student was issued with 3.2 study materiateanl of the stipulated 8. Earlier, Mboroki (206&)l also indicated that
94% of the DE learners considered in the studyrwtdeceived adequate self-instructional distariadysmaterials this
was due high demand that exceeded supply or digesgpayment requirement. The centres for operdetance learning
have since been established at the University abNeand Kenyatta University but not much achieeetrhas been noted
as far as students’ registration is concerned.iristance, according to UoN (2009), students comwith studies were
mainly on face to face programme despite existefaistance programme option. Yet available studie®ffectiveness
of DE modes of studies indicate no significanteliéince in students’ achievement, regardless afnttide of study, that is
whether face to face or distance mode (Capper &tdher, 1996; Moore and Thompson, 1997; Schu@@7;1lMorrissey,
1998; Bradford,1999; Paskey, 2001; Parker and Gem2001) while others such as (Daugherty and FASIeS;
Hiltz,1994; Harting and Erthal, 2005 found learntecsn DL mode of delivery to be better than leasieom conventional

mode in examinations performance, especially imisglcomplicated problems.

It is important for the government of Kenya to exgpaccess to university education for its peoplee Possible
way of doing this is looking for alternative metisattiat could be more economical and equally effeciThis goes in line
with recommendations of Tsang (1988) who suggetttedollowing as strategies for reducing cost aisged with linear
expansion of traditional education: The strategymatking maximum utilisation of resources, reallgggatresources in
education and involving alternative technologiegducation such as use of DE methods. Though Db d@s suggested
as a viable option, educational managers and attekeholders seem to be reluctant to recommend & suitable
complimentary teaching method, especially at tarti@vel of education (Wagner, 1977 and Parrato00,12.

The Government of Kenya has been elevating exigstiitglle level colleges to full university statusmave that
has not solved the problem of access to universiycation. The educational managers and educatidet®olders in
Kenya have been reluctant to provide support toni2iele of delivery. According to the Ministry of Edion (2005), one
of the strategies to increase access to educaitmpromote and popularise ODL programmes. Thisbeasuccessfully
achieved through first popularising it amongstalp@ion leaders as far as educational issues areecoed. These opinion
leaders include regional educational managers.eTeeems to be insufficient budgets from the govemnallocated to
support DL mode of delivery. It is also noted thi@is seems to be the trend even in other countiemdia a student
going through DE mode of learning, pay more thaur times, compared to a student going through catitveal method.
This is as a result of heavy subsidies towards eotienal mode of education by the government angenowards
distance education mode (Manjulika and Reddy, 1998ere have been non-supportive attitudes amoagptiblic
decision makers as well as professionals, towaistartte education (Mathews, 1999). This may infteetheir support
for the adoption of DE as an alternative methoddoventional method of teaching (Mathews, 1999 a@lsd Miller and
Pilcher, 1999).

Considering history of various Public UniversitiasKenya, it can correctly be concluded that adl &xisting 17
chartered public Universities have been elevatehftollege status to University status apart frooi Mniversity which
was established as a full university in 1984 yet ginoblem of access of University education renainightmare to

educational planners and decision makers.

The purpose of the study was to investigate awasenas a determinant of educational managers’ stugmor

Distance Education mode of learning in Western &e@f Kenya. The objective of the study was to ss$be extent to
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which level of awareness of educational managemitaDE mode of delivery determines their support Bistance

Learning mode delivery in Western Region.
The study sought to answer the following researetstion:

How do educational managers’ state of awareneddisthnce Learning determines their support for &ise

Learning mode of delivery in western region of KaRy
The study tested the following hypothesis:

H1: There is a relationship between awareness of édneh managers about DL and their support for Dhden

of delivery.
THEORETICAL FRAMEWORK

The study was based on two major theories, theryhebindustrialization of education by Peters (Ip@&nd
theory of diffusion of innovations by Rogers (2008¢cording to Peters (1967), teaching at a distamas so different
from conventional teaching that there was needrégearchers in distance teaching to develop a medegant model.
Peters (1967) conceded that analysis of distanaeagidn in terms of conventional instruction theargs a failure and

unproductive, therefore, there was need for a @iffeapproach.

Peters (1967) developed a model equating teachiagiastance to an industrial production process.research
led to the conclusion that DE was an industrialifedn of education and industrialization was itstbexplanation.
According to the theory of industrialization, dista teaching could not have existed before thesinidl era. The
following similarities between industrial produatiocof goods and distance teaching were identifiedionalization,
division of work, mechanization, mass productiofanping and preparation, standardization and moliegimn of

operation.

For the theory of Industrialisation to be practiaatl viable the number of students involved hasethigh for the
theory of economies of scale to work. Economiescafe indicate that a firm benefits in several wawng to large scale
production. These include technical economies afesdinancial economies of scale, marketing ecdasrof scale and
managerial economies of scale. There is therefessl io encourage as many students as possiblaticipze in DL
mode of delivery. Though the idea of increasingeasdo education through DL mode of delivery iscjthwre is need for
educational professionals to be fully involved battas the principles of industrialisation are &aplin the education
sector, the quality of education is not compromite@ugh mushrooming of ill prepared Universitigsimstitutions of
higher learning aimed at making profit from innocstudents (Lukoye, 2008). On the other hand therthof diffusion of
innovations suggests five qualities that deterngideption of a new idea or a product (Rogers, 2008gse are relative
advantage, compatibility with the existing valuesl gractices, simplicity and ease of use, trialitgband observable
results. Since education is a long term investnanivhich some of the above qualities cannot belyeagiantified

objectively. The roles of peer and opinion leadmsome imperative in decision making.
RESEARCH METHODOLOGY

The study took a mixed approach. It qualified adgescriptive survey research taking both qualitatwel
guantitative approaches. Ex-post-facto design wasd to be appropriate owing to the subjects urstledy, that is,

human beings. It is difficult to control some inéedent variables under study because their maaifess such as
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awareness had already occurred. Cooper (2008)safgoorts mixed approach argument when he concltiigdhough
there are a number of different design dimensiarexistence, there is no simple classificationesysthat defines all the

variations that must be considered.

The study targeted Ministry of Education managens wteract closely with teachers as well as stteléfhey
are viewed as opinion leaders on isspedaining to education. These included; Secondahpol Principals and their
deputies, Secondary school Heads of Departmenggi@iEducation Officers and District Quality Asance Officers. In
total, 2,282 educational managers in western regemre targeted. Western region is now comprisefwf counties that

is Kakamega, Vihiga, Busia and Bungoma counties.

In the study, probability techniques were utiligedidentify the respondents. Probability techniqtieest were
applied were both simple random as well stratifieddom sampling. To determine the number of respaintbr each

category to be included in the study, the followiagnula recommended by Yamane (1967) was applied
n= N1+N (&)
Where e is the level of precision or margin of erro
N is the sampling frame.
n is the ultimate sample size

The Principals, Deputy Principals and Heads of Depents were selected using random sampling buiadsh
were used as the unit of sampling, that is allgypials, deputy principals, and at least three heidemmon departments
of the schools selected participated in the stiiithg. first 102 schools selected to participate egtudy also produced the
heads of departments to participate in the study th 306. The common departments considered vemiences,
humanities and guidance and counselling departmémtsome schools however career master were usgdace of

guidance and counselling.

Table 2: Target Population and Sample per Category

S/No Category Population(N) | Sample(N)

1 Secondary schools principals 445 210

2 Secondary schools deputy principals 445 210

3 Secondary schools heads of departments* 1335 307

4 DEOs 19 17

5 DDEOs 19 17

6 DQASOs 19 17
TOTAL 2,282 778

The data in table 3.1 is compiled from Kenya EdiocaDirectory (2009) and directorate of Quality @ssice
(2004).

Three research assistants were engaged and t@ingdta collection techniques. To ensure they wpubdiuce

consistent data all the three research assistaotsrgpanied the principal researchers during pilodys

The instrument used in data collection was a goesétire and an interview guide. Triangulation wppliad to
eliminate response bias associated with measuremfi@pinions, attitudes and satisfaction. Caslyd ®finter (1999) and
(Grandy,1998;Krosnick,1999) identified responsesksach as respondent giving socially desirable arswepeatedly

endorsing items regardless of the content(acquiesdeand avoiding exaggerated or extreme respoAdlethese were
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minimised through the use of in-depth interviewduacted with all the respondents.

To improve the quality of the instruments a pretgas conducted. In addition to general improvenwrthe

quality of the instruments the results of the stadyalso improved.

The two instruments were piloted in two of the wi$s of Western Region, namely, Busia and Lugésiridgts

which were randomly selected from the list of 18tuicts

To ensure the instruments were valid, the resessdbherowed heavily from existing Likert's five piscale.
Likert scales are preferred because they are caresido be the most reliable and able to provigesater volume of data
compared to other scales. A pilot study was coretlitd measure reliability of the instruments foe.ushe two districts
that were used for pilot study were not considenetthe final study. Spearman brown prophecy formetzommended by
Garrett (2004) was used to determine reliabilitgfticient of the instrument. Correlation coefficidar split half measure

was 0.75 while the reliability coefficient for theéhole instrument was.......

The response rate of data collection was 610 (ABPtg¢h was considered adequate for social scieraeareh.
According to Dillman (2000) a response rate of 6f@fsocial science research is considered adequhte study then
used descriptive statistics to analyse the dalaatet. Qualitative data was first sorted out icetegories then coded after
which the coded information was classified intontiles. Interconnections between questionnaire infoomand interview

information were examined. The data collected vss presented in tabular format, as appropriate

This analysis generated descriptive statistics eoniag the respondents. Chi-square test was peefibiim show
whether the variance was attributable to the difierconditions (Garrett, 2004). Specifically, thesttwas done to

determine the influence of each ‘awareness’ indicah support for DL mode of delivery.
FINDINGS AND DISCUSSIONS

The findings of the study are presented and digtulere below.
Influence of Level of Awareness on Support for DL Mde of Delivery

The study was interested in finding out the tragnimstitutions that the respondents went throughtagir familiarity with
DE mode of delivery. This information was to bedise test whether the level of awareness of thgaedents influenced
their support for DL mode of delivery. Some indibas train students through face to face methdtgreas others use
dual mode where both face to face and distance snadeapplied. On the other extreme, some offahait programmes
through pure distance learning mode of deliveryisvias of interest to the study to establish whethese who went
through institutions offering programmes througlaldmode were more supportive to DE mode of trainian those who
went through institutions offering through singlede. The information collected concerning trainimgfitutions is shown
in Table 3

Table 3: Distribution of the Respondents by their Taining Institutions

Trainings Institutions Frequency | Percentage
Kenyatta University 210 34.4
University of Nairobi 89 14.6
Egerton University 85 13.9
Moi University 62 10.2
MMUST 8 1.3
Maseno 17 2.8
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Others 134 22.0
Missing 5 0.8
Total 610 100%

As shown in Table 3. 210 (34.4%) of the respondevese Kenyatta University graduates; 89 (14.6%)ewer
University of Nairobi graduates, 85 (13.9%) wereefign University graduates, 62 (10.2%) were Moi vénsity
graduates, 8 (13.9%) were Masinde Muliro Universityscience and technology graduates and 17 (288 Maseno
University graduates. 134 (21.9%) were graduates fother institutions including diploma teacherfieges and private
universities as well as those trained in foreigivenrsities. The distributions, reflects the histafy secondary school
teacher training in Kenya with Kenyatta Universiiging the oldest university training teachers faista constituent
college of the University of Nairobi from 1970 t885 when it was elevated into a fully fledged unsity. University of
Nairobi resumed training of teachers in 1986 afenyatta University became autonomous when thé Birsd. students

through distance mode were admitted and later gblnyeface to face group in 1988.

Egerton University was initially a constituent ege of the University of Nairobi up to 1987 whewis elevated
to full university status. Although Moi Universitwas established in 1984 as the second universitgeinya, the few
respondents 62 (10.2%) could be attributed to webofs. First the University was started as a fillgilged university and
not as a constituent college like all the othewarsities in Kenya, and therefore it had not graeldiany student prior to
1984. Secondly, at the time of its inception it waainly an institution to offer science and teclugyl courses with a
relatively small number of arts courses. Educationrses were not among these courses. The scheducation at Moi
University was started in 1987 with a single undadgate degree programme that is Bachelor of Enucédrts). This
therefore provides an explanation as to why Moiversity graduates were not as many as one woulé Haaught.

Further, the respondents were asked to indicatedkpgosure or familiarity with the distance leangimode of delivery.
Level of Awareness and Support Accorded to DE Modef Delivery

The data collected indicated that 310 (51%) of¢hiasluded in the study were familiar with DE maxfaraining
compared with 299 (49%) who admitted not being awarfamiliar with DE mode of training refer to Tabt.14. This
was surprising because those under study were talists and therefore were expected to be faaltyifiar with various
modes of delivery available in the country. Thisswansidered a surprise given that DL mode of dgfivis an old
phenomenon having been started arountl d&htury in other countries and in1980s in Kenyaveitheless, lack of
awareness could be as result of confusion thatseg@cerning terminology used for DE such as sichased, continuing
education, adult education home study and everimgses. All of which are treated as one and theesthing. Some
universities offer school based programmes whioke haothing to do with distance learning yet theykengheir clients
belief that they are offering a distance educapiosgramme. Adult education programmes and any cointyy education
programme is considered as DL programme yet some hathing to do with distance education since tueyoffered in
the evening and again there is no separation battteeteacher and the learner in terms of timespate. To establish
the extent to which level of awareness of educatiomanagers about DL mode of delivery mode inflesniheir support

for DL mode of delivery in Western region, the éalling null hypothesis was tested.

H,: There is no association between levels of awaresseof educational managers about DL mode of deliver

and support they accorded to DL mode of delivery.

Table 4 shows a close-tabulation of the educatiomatagers’ awareness about DL mode delivery angostp

www.iaset.us anti@iaset.us



34 John Mbugua, Omondi Bowa, Christopher Gakuu & Guanti Mboroki

they accord to distance learning mode of delivery.

Table 4:.Cross Tabulation of Awareness Status andupport Accorded to Distance Education Mode of Learing

Support Status
Non-Supportive Supportive Total
Aware 127 183 310
Level of awareness
Not aware 166 133 299
Total 293 316 609

Chi —square obtained from the data in Table 4.14 ®@&862 while the criticaf® at (n-1)*(n-1) 1 degree of
freedom with 0.05 level of significance was 3.4c®i they? calculated is greater than the critical valugdthen the null
hypothesis was rejected. Therefore, the null hygsiththat there is no association between awareiesg DE mode of
learning and the support that educational managecsrded to DE mode of learning is rejected andatlternative

hypothesis was retained.

The alternative hypothesis was that “There is atia@hiship between awareness and the support thaagdnal
managers’ in Western Region accorded to DL moddebfery”. These results concur with the resulaaftudy by Gakuu
(2007, which concluded that campaign to sensitirearsity lecturers about DL had yielded some pasitesults as far as
their readiness to adopt DL mode of delivery wasceoned. Those that were more aware about DL mede more ready
to adopt the mode of training than those who werte Dillon and Walsh (1992) also established tlaaufty teaching at a
distance are positive towards such teaching and éfttudes tend to improve with experience. CI&tR91) concurred
with other scholars when he established that fanitiyi and previous experience were moderately ptieei of
respondents’ receptivity to distance learning mofidelivery. This is further supported by the argunnby Zajonc (1968)
that the more contact people have with somethingoonebody, the more they like them or the more treypositive
towards them or to the object. This was referredsanere exposure effect and it supports the id&iathose who had

some experience with DE mode of training, were nmmeceptive than those who had no experience at all.

According to Gakuu (2007) and NEA (2000) attitudevards DE was more favourable among those who had
taught in DE programmes. In the study by NEA inQ@072% of the instructors who were familiar withe Dnode of
training, were positive about DE compared to thwke were not familiar (51%) and who were negati&eother study
conducted by Inman and Kerwin (1999) revealed thase who had experience of teaching DE progranwess more
willing to participate in distance education pragrae courses. However, when they were asked abeuwduality of DE,
about 50% of the instructors thought that the qualf the distance education course when compaiigd avtraditional
course was lower. Seibold (2007) later concedetighesonal experience with online education infkezhemployers in
their decisions to hire or not to hire a DE graduas compared to a graduate from a traditionaksysStudies by
Guendoo (2007; 2008) also yielded similar restigg exposure influenced support for distance ietisnal mode. In that
study, Guendoo (2007) involved 52 administratorshef largest 145 community colleges in the UnitéateSof America
and concluded that the gap between those withipesittitudes and those with negative attitudesld/@iose over time
due to exposure. Negative attitude was associaitd lack of exposure. It has been argued thatuais influence
behavior though not always (Schiftman and Kanuk430
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In this study, awareness about DL mode of deliwehjch included participation in DL programme had
significant relationship with support for DL modé aelivery. This implies that awareness which hagrbproved to
influence attitude also influences action or bebawi(Kotler, 2003). In yet another study by Claft993) amongst
university lecturers it was shown that lecturerowbere knowledgeable about DE programme embracegritgramme
more readily than those who were not. Other studtasse findings concurred include those of Blacddo@), Heath (1996)
and Betts (1998). These studies revealed that thexreelationship between the levels of lecturkrgwledge in DE with
their readiness to adopt D.E programme. Malley 9)28so concluded that prior knowledge or the lesfefamiliarity
lecturers have in distance education enhanced ddeption of DL mode of teaching and learning. Ehessults suggest
that there is a relationship between level of amasse about DE and support that one is likely terof® DE mode of

learning.
RECOMMENDATIONS
Following the findings of the study the followinggpmmendations were made:

» Universities and other institutions training teashand other education officers should introducamasory DE
course units in their syllabus aimed at exposingestts, especially those taking educational cours®& mode
of learning, to its applicability and its suitabjli This will increase the level of awareness albht amongst
educators which has proved to to be a determireatof on support offered to DE mode of deliverye3é
graduates, hopefully, will in turn advise theirdguts and general public on availability of D.E maxf learning
options at the universities, its strengths and weages. Awareness creation will increase supporf& and
therefore increase demand for DE this will in tlead to reduction in competition for face — toedanode which
seems to be the only approved and highly appretiaiede of learning in Kenya as per now. When offetes
option of DE as a means of pursuing their questlesits can choose solely on the merits, demeritgjaality of
the program offered, without fear that DE will hardtheir employability. There is need for an offici
notification, clarifying the issue of recognitiori academic qualification earned through distancelenfor the

purpose of employment.

e The government should also show its commitmentEonibde of learning. A clear policy by the governtnem
the quality of distance education programmes neebet developed. Debate exists concerning the guafit
graduates from DE programmes, but the governmekeaf/a seems to have been quiet about this. liteisefore
important for the government to develop a poliatesnent disapproving or approving DE Programmegolicy
statement on the quality of DE graduates will gbemfidence to the training institutions as wellpaespective
students. This will lead to the increase in enrelhts, thus benefiting from economies of scale whigh

translate to lower unit cost. The saving will bebeheficial to both the students and the country ahole.

e The government should establish and fully suppaog mstitution of higher learning to offer DE Pragmes.
This will reduce the cost of education as a resithe benefits of economies of scale. As obsepatier public
Universities offering programmes through distanaede) operate in isolation, resulting in operatigmalblems
such as unnecessary competition, lack of suppere&h other and unnecessary duplication of aietbvitlf
support was given to institutions with comparatagvantage in various disciplines, it would leadroreased

enrollment due to reduced competition, improvedliuand reduced costs associated with economiexale.
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Economies of scale bring about lower unit costsahith in turn will be beneficial both to the stunde through
lower charges per unit translating to reduced fe®s$ to the Government, through saved governmem e
Economies of scale are cost advantages that adsssior institution can exploit by expanding theials of
production. If single learning institution was ddished, then the institution would benefit froncheical

economies of scale, where the institution can inireexpensive and specialist capital, financiabreamies of
scale, division of labour economies of scale aisd aharketing economies of scale. All these econeiescale
are applicable to DE offering institutions becawdethe production and distribution of learning nmatks

involved, all of which follow the normal productigrocess. Thus, an institution benefits when itchases its
inputs in bulk at negotiated discounted pricesgesia large institution has sufficient negotiatirmwer in the
market. Likewise, the machine used in productiol a$o be put into maximum use while finance wailso be

made available from financial institutions at disnted rates.
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